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RicanStruction Sites:
Race, Space, and Place
in the Education of DiaspoRican Youth
	 Significant	 increases	 in	 the	 population	 of	 Latina/os	 in	 the	 United	 States,	
coupled	 with	 persistently	 problematic	 academic	 outcomes	 for	 this	 group,	 have	
resulted	in	increased	attention	given	to	the	education	of	Latina/o	youth.	One-fifth	
of	 all	 students	 enrolled	 in	 school	 are	Latina/o,	 and	 if	 demographic	predictions	




















Santiago,	 2006;	Vargas-Ramos,	 2006).	Now	numbering	more	 than	4.2	million,	
there	are	more	Puerto	Ricans	in	the	United	States	than	on	the	Island,	which	has	a	
population	of	approximately	3.8	million	(U.S.	Census	Bureau,	2012).	Citizenship	












































































































	 The	 aforementioned	 scholarship	 works	 to	 challenge	 and	 dismantle	 deficit	
notions	that	often	describe	Puerto	Rican	youth	and	their	families	as	being	intel-







Critical Race Theory and Latina/o Critical Race Theory
	 Because	the	role	of	race	and	racism	in	the	educational	experiences	of	DiaspoRi-
can	youth	has	been	understudied,	we	sought	a	framework	that	explicitly	highlights	























	 Extending	 CRT	 to	 more	 adequately	 address	 the	 experiences	 of	 Latina/os,	
Daniel	Solórzano	and	Dolores	Delgado	Bernal	(2001)	forwarded	five	themes	that	
undergird	a	LatCrit	framework	in	education:	the	centrality	of	race	and	racism	and	








	 Data	 for	 this	 article	 derive	 from	 two	 separate	 yet	 interrelated	 inquiries	
















with	 Latina/o	 youth.	 Participants	 consisted	 of	 seven	 students	 from	 RHS,	 a	 high	
school	serving	approximately	1,000	students	in	the	northeast.	Five	of	the	students	
were	DiaspoRican,	and	this	article	draws	from	data	focusing	on	their	experiences.	

































































































vacuum	but	 rather	 is	profoundly	shaped	by	 larger	 forces	outside	 the	control	of	
schools.	Categorized	as	race,	space,	and	place,	we	explore	these	three	themes	in	
the	education	of	DiaspoRican	youth	across	context	in	what	follows.	





































hostile.	As	 part	 of	 the	 their	 data	 collection	 for	 the	YPAR	 project,	 the	 students	













































































that	 they	 spend	 there	 and	 the	 significant	 influence	 schools	 play	 in	 shaping	 the	
experiences	of	youth,	as	DiaspoRican	youth	engage	in	this	process,	they	are	often	





































































































Place in the Education of DiaspoRican Youth 







































































	 In	 the	case	of	PACHS,	students	were	highly	encouraged	 to	dialogue	about	
race/ethnicity	and	its	place	in	Puerto	Rican	history	and	in	the	context	of	the	lived	
experiences	of	DiaspoRican	youth.	
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